Education and Training
Background:
Despite the fact that the universal right to education is recognised by various international
legal instruments, such as the United Nations Declaration on the Rights of Indigenous
Peoples (UNDRIP), the Convention on the Elimination of All Forms of Discrimination against
Women (CEDAW), and International Labour Organization (ILO) Convention 169, in the case
of Indigenous Children, and in particular Indigenous Girls, this right remains a priority
challenge because of their ethnicity, age, poverty and gender, as well as their level of
knowledge of the dominant language, remain largely marginalised and have little access to
education. As indicated by the United Nations Department of Economic and Social Affairs10,
there is a significant gap in schooling between Indigenous and non-Indigenous Peoples
worldwide.
Apart from the fact that the curriculum content contrasts with the needs and realities of
Indigenous Children, official public education systems neither value nor integrate traditional
knowledge and knowledge related to their way of life, their traditional economy, and their
culture. On the contrary, public schools favour individualism and foster an atmosphere of
competition. In this context, whilst international law instruments recognise the fundamental
role of indigenous women in the transmission of culture, knowledge, language and
cosmovision, as well as their role in preserving ecosystems and biodiversity, this knowledge
is discredited by public education and the dominant society, and their illiteracy is emphasised
in a discriminatory manner.11
One of the risks pertaining to Indigenous Women and their knowledge being devalued, to the
change in the way that knowledge is passed down, and the way that children are brought up,
is the loss of identity of young generations, the ties to their territory, their ancestors, their
language, the socio-political structure of communities, the traditional and community justice
systems and their cosmovision.12
In this regard, there is a close link between territory, culture, knowledge and how it is passed
down. Forced displacements, armed conflicts, environmental degradation due to pollution
and State-driven development programmes such as hydroelectric dams, roads, bridges,
extractive projects, and climate change are some of the factors that lead to pressure on
natural resources and change how knowledge is transmitted. These factors also have a
significant impact on the future Girls and Young Indigenous Women’ sustainability.
As indicated in IIWF's study on Environmental Justice and the perspectives of Indigenous
Women13:

"For a child to be able to go hunting or fishing in the forest, they need to learn about hunting
and breeding seasons for different species. Likewise, by accompanying their grandmothers to
collect non-timber forest products, they learn which plants have the coveted healing
properties for different ailments, or which fruits, mushrooms or insects can enrich our diets.
This all comprises different processes, stages, cycles and forms of teaching".
By losing traditional territorial lands and communities, but also by sending children to study
in schools outside of the community and to learn contents disconnected from their reality, the
opportunity to pass down traditional knowledge and know-how is lost, thus jeopardising the
education of new generations and in particular of the girls who are the future stewards of this
knowledge.
The lack of economic resources of Indigenous families for school materials or uniforms, and
poor language skills in the dominant language are other obstacles that hinder access to
education. Besides, because of the patriarchal structure of many traditional societies, families
choose to prioritise education for boys, thus denying girls their right to education. Underage
marriages and child pregnancies represent further barriers concerning Indigenous Girls'
access to education. The distance from the home to the school is another factor of
vulnerability, particularly for Indigenous Girls, as they are more exposed to abuse, harassment
and even sexual violence both on the way to and at school. Without adequate protection
measures, dropout levels are particularly high amongst Indigenous Girls. Moreover, the
Covid-19 crisis highlighted the existing digital gap on education access, as many Indigenous
Children were not able to access online classes due to their economic vulnerability combined
with the lack of access to appropriate technology.
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Being unable to register the birth of children born in remote areas, and thus being
deprived of citizenship, sees mobility and access to public services, such as
education, hampered. Indigenous Girls without citizenship are more vulnerable
than non-Indigenous Children as often claims of violations of their rights fall on
deaf ears.
For Young Indigenous Women willing to achieve academic studies or professional
training, the lack of offer in their own communities lead them to leave to remote
cities. This journey implicates an important cost for the whole family, which is
reflected by the low Indigenous Women graduation rates. For example, in Mexico,
Indigenous Peoples represent 10% of the total population, however, only 1% of
enrolled students are Indigenous.14
Lately, in order to reach sustainability, Indigenous Peoples consider that education
must strengthen Indigenous knowledge.15 In the light of this recognition, there are
important initiatives that promote education systems with cultural affiliation or
intercultural bilingual education. Through this kind of intercultural education, we
seek to strengthen and revalue Indigenous Peoples’ traditional knowledge and
bridge gaps on access to education such as the establishment of Indigenous
Universities, and the emblematic program of Indigenous Women promoted by
FILAC, and communitarian training processes.
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Guiding questions
What is the level of girls' admission and attendance at schools in your
community?
What is the level of inclusion and contextualization of relevant curriculum
content in relation to the reality of indigenous girls in your community?
What is the role of indigenous women in education in your community? Is their
knowledge recognised? What are some of the best practices?
What are the challenges in terms of education for indigenous girls in your
community?
Which are the strategies deployed in your community to ensure Girls and Young
Indigenous Women education during the pandemic?
Is there an example of local cultural contents and traditional knowledge
valorization that contributes to the sustainability of Young Women in your
community?
Which is the role of intergenerational dialogue in relation with contents and
educational spaces?
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